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COMMON CORE STATE STANDARDS FOR ENGLISH LANGUAGE ARTS & LITERACY IN HISTORY/SOCIAL STUDIES, SCIENCE, AND TECHNICAL SUBJECTS

College and Career Readiness Anchor Standards for Reading

The K-5 standards on the following pages define what students should understand and be able to do by
the end of each grade. They correspond to the College and Career Readiness (CCR) anchor standards
below by number. The CCR and grade-specific standards are necessary complements—the former
providing broad standards, the latter providing additional specificity—that together define the skills and
understandings that all students must demonstrate.

Key Ideas and Details

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific
textual evidence when writing or speaking to support conclusions drawn from the text.

2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting
details and ideas.

3.  Analyze how and why individuals, events, and ideas develop and interact over the course of a text.

Craft and Structure

4. Interpret words and phrases as they are used in a text, including determining technical, connotative, and
figurative meanings, and analyze how specific word choices shape meaning or tone.

5.  Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g.,
a section, chapter, scene, or stanza) relate to each other and the whole.

6. Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and Ideas

7. Integrate and evaluate content presented in diverse media and formats, including visually and quantitatively, as
well as in words.*

8. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well
as the relevance and sufficiency of the evidence.

9. Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the
approaches the authors take.

Range of Reading and Level of Text Complexity

10. Read and comprehend complex literary and informational texts independently and proficiently.

*Please see “Research to Build and Present Knowledge” in Writing and “Comprehension and Collaboration” in Speaking and Listening for
additional standards relevant to gathering, assessing, and applying information from print and digital sources.

Note on range and content
of student reading

To build a foundation for college

and career readiness, students

must read widely and deeply from
among a broad range of high-quality,
increasingly challenging literary and
informational texts. Through extensive
reading of stories, dramas, poems,
and myths from diverse cultures and
different time periods, students gain
literary and cultural knowledge as
well as familiarity with various text
structures and elements. By reading
texts in history/social studies, science,
and other disciplines, students build

a foundation of knowledge in these
fields that will also give them the
background to be better readers in all
content areas. Students can only gain
this foundation when the curriculum is
intentionally and coherently structured
to develop rich content knowledge
within and across grades. Students
also acquire the habits of reading
independently and closely, which are
essential to their future success.
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College and Career Readiness Anchor Standards for Reading

The grades 6-12 standards on the following pages define what students should understand and be able to do by the
end of each grade. They correspond to the College and Career Readiness (CCR) anchor standards below by number.
The CCR and grade-specific standards are necessary complements—the former providing broad standards, the latter
providing additional specificity—that together define the skills and understandings that all students must demonstrate.

Key Ideas and Details

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual
evidence when writing or speaking to support conclusions drawn from the text.

2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting details
and ideas.

3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text.

Craft and Structure

4. Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative
meanings, and analyze how specific word choices shape meaning or tone.

5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text
(e.g., a section, chapter, scene, or stanza) relate to each other and the whole.

6. Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and Ideas

7. Integrate and evaluate content presented in diverse formats and media, including visually and quantitatively, as
well as in words.*

8. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well as
the relevance and sufficiency of the evidence.

9. Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the
approaches the authors take.

Range of Reading and Level of Text Complexity

10. Read and comprehend complex literary and informational texts independently and proficiently.

"Please see “Research to Build Knowledge” in Writing and “Comprehension and Collaboration” in Speaking and Listening for
additional standards relevant to gathering, assessing, and applying information from print and digital sources.

COMMON CORE STATE STANDARDS FOR ENGLISH LANGUAGE ARTS & LITERACY IN HISTORY/SOCIAL STUDIES, SCIENCE, AND TECHNICAL SUBJECTS

Note on range and content
of student reading

To become college and career ready,
students must grapple with works

of exceptional craft and thought
whose range extends across genres,
cultures, and centuries. Such works
offer profound insights into the human
condition and serve as models for
students’ own thinking and writing.
Along with high-quality contemporary
works, these texts should be chosen
from among seminal U.S. documents,
the classics of American literature, and
the timeless dramas of Shakespeare.
Through wide and deep reading of
literature and literary nonfiction of
steadily increasing sophistication,
students gain a reservoir of literary
and cultural knowledge, references,
and images, the ability to evaluate
intricate arguments; and the capacity
to surmount the challenges posed by
complex texts.
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College and Career Readiness Anchor Standards for Reading

The grades 6-12 standards on the following pages define what students should understand and be able to do by the end
of each grade span. They correspond to the College and Career Readiness (CCR) anchor standards below by number.
The CCR and grade-specific standards are necessary complements—the former providing broad standards, the latter
providing additional specificity—that together define the skills and understandings that all students must demonstrate.

Key ldeas and Details

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual
evidence when writing or speaking to support conclusions drawn from the text.

2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting details
and ideas.

3.  Analyze how and why individuals, events, or ideas develop and interact over the course of a text.

Craft and Structure

4. Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative
meanings, and analyze how specific word choices shape meaning or tone.

5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g., a
section, chapter, scene, or stanza) relate to each other and the whole.

6. Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and Ideas

7. Integrate and evaluate content presented in diverse formats and media, including visually and quantitatively, as
well as in words.*

8. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well as
the relevance and sufficiency of the evidence.

9. Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the
approaches the authors take.

Range of Reading and Level of Text Complexity

10. Read and comprehend complex literary and informational texts independently and proficiently.

‘Please see “Research to Build and Present Knowledge” in Writing for additional standards relevant to gath-
ering, assessing, and applying information from print and digital sources.
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Note on range and content
of student reading

Reading is critical to building
knowledge in history/social studies
as well as in science and technical
subjects. College and career ready
reading in these fields requires

an appreciation of the norms and
conventions of each discipline, such as
the kinds of evidence used in history
and science; an understanding of
domain-specific words and phrases;
an attention to precise details; and
the capacity to evaluate intricate
arguments, synthesize complex
information, and follow detailed
descriptions of events and concepts.
In history/social studies, for example,
students need to be able to analyze,
evaluate, and differentiate primary
and secondary sources. When
reading scientific and technical
texts, students need to be able to
gain knowledge from challenging
texts that often make extensive use
of elaborate diagrams and data to
convey information and illustrate
concepts. Students must be able to
read complex informational texts

in these fields with independence
and confidence because the vast
majority of reading in college and
workforce training programs will

be sophisticated nonfiction. It is
important to note that these Reading
standards are meant to complement
the specific content demands of the
disciplines, not replace them.
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COMMON CORE STATE STANDARDS FOR ENGLISH LANGUAGE ARTS & LITERACY IN HISTORY/SOCIAL STUDIES, SCIENCE, AND TECHNICAL SUBJECTS

Reading Standards for Literature K-5

The following standards offer a focus for instruction each year and help ensure that students gain adequate exposure to a range of texts and tasks. Rigor is also
infused through the requirement that students read increasingly complex texts through the grades. Students advancing through the grades are expected to meet
each year’s grade-specific standards and retain or further develop skills and understandings mastered in preceding grades.

Kindergartners:
Key Ideas and Details

1 With prompting and support, ask and answer 1.
questions about key details in a text.

2. With prompting and support, retell familiar 2.
stories, including key details.

3. With prompting and support, identify characters, 3.
settings, and major events in a story.

Craft and Structure

4. Ask and answer questions about unknown words 4.
in a text.
5. Recognize common types of texts (e.g., 5.

storybooks, poems).

6. With prompting and support, name the author 6.
and illustrator of a story and define the role of
each in telling the story.

Integration of Knowledge and Ideas

7. With prompting and support, describe the 7.
relationship between illustrations and the story in
which they appear (e.g., what moment in a story
an illustration depicts).

8. (Not applicable to literature) 8.

9. With prompting and support, compare and 9.
contrast the adventures and experiences of
characters in familiar stories.

Range of Reading and Level of Text Complexity

10. Actively engage in group reading activities with 10.

purpose and understanding.

Grade 1 students:

Ask and answer questions about key details in a
text.

Retell stories, including key details, and
demonstrate understanding of their central
message or lesson.

Describe characters, settings, and major events in
a story, using key details.

Identify words and phrases in stories or poems
that suggest feelings or appeal to the senses.

Explain major differences between books that tell
stories and books that give information, drawing
on a wide reading of a range of text types.

Identify who is telling the story at various points
in a text.

Use illustrations and details in a story to describe
its characters, setting, or events.

(Not applicable to literature)

Compare and contrast the adventures and
experiences of characters in stories.

With prompting and support, read prose and
poetry of appropriate complexity for grade 1.

10.

Grade 2 students:

Ask and answer such questions as who, what,
where, when, why, and how to demonstrate
understanding of key details in a text.

Recount stories, including fables and folktales
from diverse cultures, and determine their central
message, lesson, or moral.

Describe how characters in a story respond to
major events and challenges.

Describe how words and phrases (e.g., regular
beats, alliteration, rhymes, repeated lines) supply
rhythm and meaning in a story, poem, or song.

Describe the overall structure of a story, including
describing how the beginning introduces the
story and the ending concludes the action.

Acknowledge differences in the points of view of
characters, including by speaking in a different
voice for each character when reading dialogue
aloud.

Use information gained from the illustrations and
words in a print or digital text to demonstrate
understanding of its characters, setting, or plot.

(Not applicable to literature)

Compare and contrast two or more versions
of the same story (e.g., Cinderella stories) by
different authors or from different cultures.

By the end of the year, read and comprehend
literature, including stories and poetry, in the
grades 2-3 text complexity band proficiently,
with scaffolding as needed at the high end of the
range.
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COMMON CORE STATE STANDARDS FOR ENGLISH LANGUAGE ARTS & LITERACY IN HISTORY/SOCIAL STUDIES, SCIENCE, AND TECHNICAL SUBJECTS

Reading Standards for Literature K-5

Grade 3 students:

Grade 4 students:

Grade 5 students:

Key ldeas and Details

1 Ask and answer gquestions to demonstrate 1.
understanding of a text, referring explicitly to the
text as the basis for the answers.

2. Recount stories, including fables, folktales, and 2.
myths from diverse cultures; determine the
central message, lesson, or moral and explain
how it is conveyed through key details in the text.

3. Describe characters in a story (e.g., their traits, 3.
motivations, or feelings) and explain how their
actions contribute to the sequence of events.

Craft and Structure

4. Determine the meaning of words and phrases as 4.
they are used in a text, distinguishing literal from
nonliteral language.

5. Refer to parts of stories, dramas, and poems 5.
when writing or speaking about a text, using
terms such as chapter, scene, and stanza;
describe how each successive part builds on
earlier sections.

6. Distinguish their own point of view from that of 6.
the narrator or those of the characters.

Integration of Knowledge and Ideas

7. Explain how specific aspects of a text’s 7.
illustrations contribute to what is conveyed
by the words in a story (e.g., create mood,
emphasize aspects of a character or setting).

8. (Not applicable to literature) 8.

9. Compare and contrast the themes, settings, and 9.
plots of stories written by the same author about
the same or similar characters (e.g., in books
from a series).

Range of Reading and Level of Text Complexity

10. By the end of the year, read and comprehend 10.

literature, including stories, dramas, and poetry,
at the high end of the grades 2-3 text complexity
band independently and proficiently.

Refer to details and examples in a text when
explaining what the text says explicitly and when
drawing inferences from the text.

Determine a theme of a story, drama, or poem
from details in the text; summarize the text.

Describe in depth a character, setting, or event
in a story or drama, drawing on specific details
in the text (e.g., a character’s thoughts, words, or
actions).

Determine the meaning of words and phrases
as they are used in a text, including those
that allude to significant characters found in
mythology (e.g., Herculean).

Explain major differences between poems,
drama, and prose, and refer to the structural
elements of poems (e.g., verse, rhythm, meter)
and drama (e.g., casts of characters, settings,
descriptions, dialogue, stage directions) when
writing or speaking about a text.

Compare and contrast the point of view from which
different stories are narrated, including the difference
between first- and third-person narrations.

Make connections between the text of a story
or drama and a visual or oral presentation of
the text, identifying where each version reflects
specific descriptions and directions in the text.

(Not applicable to literature)

Compare and contrast the treatment of similar
themes and topics (e.g., opposition of good and
evil) and patterns of events (e.g., the quest) in
stories, myths, and traditional literature from
different cultures.

By the end of the year, read and comprehend
literature, including stories, dramas, and poetry, in
the grades 4-5 text complexity band proficiently,
with scaffolding as needed at the high end of the
range.

10.

Quote accurately from a text when explaining
what the text says explicitly and when drawing
inferences from the text.

Determine a theme of a story, drama, or poem
from details in the text, including how characters
in a story or drama respond to challenges or
how the speaker in a poem reflects upon a topic;
summarize the text.

Compare and contrast two or more characters,
settings, or events in a story or drama, drawing
on specific details in the text (e.g., how
characters interact).

Determine the meaning of words and phrases
as they are used in a text, including figurative
language such as metaphors and similes.

Explain how a series of chapters, scenes, or
stanzas fits together to provide the overall
structure of a particular story, drama, or poem.

Describe how a narrator’s or speaker’s point of
view influences how events are described.

Analyze how visual and multimedia elements
contribute to the meaning, tone, or beauty of a
text (e.g., graphic novel, multimedia presentation
of fiction, folktale, myth, poem).

(Not applicable to literature)

Compare and contrast stories in the same genre
(e.g., mysteries and adventure stories) on their
approaches to similar themes and topics.

By the end of the year, read and comprehend
literature, including stories, dramas, and poetry,
at the high end of the grades 4-5 text complexity
band independently and proficiently.
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during the same time period. Although the decline occurred in all demographic groups, the steepest decline by far
was among 18-to-24- and 25-to-34-year-olds (28 percent and 23 percent, respectively). In other words, the problem
of lack of reading is not only getting worse but doing so at an accelerating rate. Although numerous factors likely
contribute to the decline in reading, it is reasonable to conclude from the evidence presented above that the deterio-
ration in overall reading ability, abetted by a decline in K-12 text complexity and a lack of focus on independent read-
ing of complex texts, is a contributing factor.

Being able to read complex text independently and proficiently is essential for high achievement in college and

the workplace and important in numerous life tasks. Moreover, current trends suggest that if students cannot read
challenging texts with understanding—if they have not developed the skill, concentration, and stamina to read such
texts—they will read less in general. In particular, if students cannot read complex expository text to gain informa-
tion, they will likely turn to text-free or text-light sources, such as video, podcasts, and tweets. These sources, while
not without value, cannot capture the nuance, subtlety, depth, or breadth of ideas developed through complex text.
As Adams (2009) puts it, “There may one day be modes and methods of information delivery that are as efficient
and powerful as text, but for now there is no contest. To grow, our students must read lots, and more specifically they
must read lots of ‘complex’ texts—texts that offer them new language, new knowledge, and new modes of thought”
(p. 182). A turning away from complex texts is likely to lead to a general impoverishment of knowledge, which, be-
cause knowledge is intimately linked with reading comprehension ability, will accelerate the decline in the ability to
comprehend complex texts and the decline in the richness of text itself. This bodes ill for the ability of Americans to
meet the demands placed upon them by citizenship in a democratic republic and the challenges of a highly competi-
tive global marketplace of goods, services, and ideas.

It should be noted also that the problems with reading achievement are not “equal opportunity” in their effects:
students arriving at school from less-educated families are disproportionately represented in many of these statis-

tics (Bettinger & Long, 2009). The consequences of insufficiently high text demands and a lack of accountability for
independent reading of complex texts in K-12 schooling are severe for everyone, but they are disproportionately so for
those who are already most isolated from text before arriving at the schoolhouse door.

The Standards’ Approach to Text Complexity

To help redress the situation described above, the Standards define a three-part model for determining how easy or
difficult a particular text is to read as well as grade-by-grade specifications for increasing text complexity in suc-
cessive years of schooling (Reading standard 10). These are to be used together with grade-specific standards that
require increasing sophistication in students’ reading comprehension ability (Reading standards 1-9). The Standards
thus approach the intertwined issues of what and how student read.

A Three-Part Model for Measuring Text Complexity

As signaled by the graphic at right, the Standards’ model of
text complexity consists of three equally important parts.

(1) Qualitative dimensions of text complexity. In the Stan-
dards, qualitative dimensions and qualitative factors refer

to those aspects of text complexity best measured or only
measurable by an attentive human reader, such as levels of
meaning or purpose; structure; language conventionality and
clarity; and knowledge demands.

(2) Quantitative dimensions of text complexity. The terms
quantitative dimensions and quantitative factors refer to Q
those aspects of text complexity, such as word length or fre- QQ
quency, sentence length, and text cohesion, that are difficult "t’
if not impossible for a human reader to evaluate efficiently, ,’Q
especially in long texts, and are thus today typically mea- t,’b
sured by computer software. Q

(3) Reader and task considerations. While the prior two Reader and TaSK

elements of the model focus on the inherent complexity of
text, variables specific to particular readers (such as motiva-
tion, knowledge, and experiences) and to particular tasks Figure 1: The Standards’ Model of Text Complexity
(such as purpose and the complexity of the task assigned

and the questions posed) must also be considered when determining whether a text is appropriate for a given stu-
dent. Such assessments are best made by teachers employing their professional judgment, experience, and knowl-
edge of their students and the subject.
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