Alignment of Colorado Teacher Quality Standards and the LDC Framework
	Standards for Evaluating Colorado’s Teachers
	Supported by LDC 

	Standard I:  Teachers demonstrate mastery of and pedagogical expertise in the content they teach.

	1a

Teachers provide instruction that is aligned with the Colorado Academic Standards; their District's organized plan of instruction; and, the individual needs of their students.
	· Content Standards from the State or District must be selected and included in What Task Section of the module.
· CCSS for Literacy  are hard-wired to the Template Task and the Teaching Task. 
· Template Task bank ensures rigor of Teaching Task.
· Literacy is at the core of the module templates which are written/aligned with Colorado Academic Standards and district’s organized plan of instruction when completed.
· Teachers choose and design the instructional strategies in Section 3 of the module template - What Instruction?, to meet individual needs and/or accommodations.

	1b

Teachers demonstrate knowledge of student literacy development in reading, writing, speaking and listening.
(See Element 1(b) Addendum for more detail)
	· CCSS are hard-wired to the Template Tasks and therefore are directly tied to the Teaching Task. 

· Module creation ensures integration of literacy into the content.
· Template Tasks require students to research, read, evaluate, and apply understanding from complex text by citing text based evidence.
· Critical thinking and reasoning skills are taught and reinforced throughout the module.

· LDC Scoring Rubrics (reading/research and content understanding) document cross-disciplinary integration. 

· LDC Template Task Bank provides teacher with framework to create Teaching Tasks that include higher level thinking skills and consider Blooms’ Taxonomy and Depth of Knowledge (DOK) from Definition and Description through Synthesis, Analysis, and Evaluation.

	1c

Teachers demonstrate knowledge of mathematics and understand how to promote student development in numbers and operations, algebra, geometry and measurement, and data analysis and probability.
	· This element is not addressed directly by the LDC model.

	1d

Teachers demonstrate knowledge of the content, central concepts, tools of inquiry, appropriate evidence-based instructional practices and specialized character of the disciplines being taught.
	· Selecting the appropriate Teaching Task encourages teachers to think deeply about their content and identify what they want students to know and be able to do.  
· LDC Module is designed to be used to deepen student understanding of central concepts of a discipline.

· LDC is based on current research on best practices for acceleration of students’ learning.
· The mini-tasks identified in the What Instruction instructional plan should be clearly connected to evidence-based instructional practices and the needs of the content being taught.

	1e
Teachers develop lessons that reflect the interconnectedness of content areas/disciplines.
	· Literacy is at the core of the module  which is written/aligned with Colorado Academic Standards and district’s organized plan of instruction.

· LDC Scoring Rubrics (reading/research and content understanding) document cross-disciplinary integration. 



	1f
Teachers make instruction and content relevant to students and take actions to connect students' background and contextual knowledge with new information being taught.
	· Teacher considers prior knowledge and content of module in the Background for the Students, Preparing for the Task/Bridging Conversation sections of the module. 
· Rigor and relevance are encouraged while developing and implementing modules.
· LDC framework is designed to incorporate, teach, and reinforce 21st century skills.
· Teacher considers prior knowledge and content of module in the Background for the Students, Preparing for the Task/Bridging Conversation sections of the module. 



	Standard II:  Teachers establish a safe, inclusive and respectful learning environment for a diverse population of students.

	2a

Teachers foster a predictable learning environment in the classroom in which each student has a positive, nurturing relationship with caring adults and peers.
	· The clear focus on the Teaching Task throughout the module helps students know what they are doing and why.

· The Module structure and use of the LDC Scoring Rubrics creates a predictable learning process for students.

· The focus on the Skills  and  What Instruction/Mini-Tasks helps teachers not ask students to do things they don't know how to do, a critical component of nurturing relationships.

	2b

Teachers demonstrate a commitment to and respect for diversity, while working toward common goals as a community and as a country.
	· Teacher has choice of strategies, approaches, and materials to reflect students’ backgrounds and diversity in the What Instruction/Mini-Tasks section of the module.


	2c

Teachers value students as individuals with unique interests and strengths.
	· Teacher has choice of strategies, approaches, pacing and materials to reflect students’ backgrounds, needs and diversity in the What Instruction/Mini-Tasks section of the module.
· Teaching Tasks can be structured so that students can research areas of interest to them.


	2d

Teachers adapt their teaching for the benefit of all students, including those with special needs across a range of ability levels.
	· Teacher designs instruction to meet individual needs and/or accommodations in the What Instruction/Mini-Tasks section of the module.

· Teachers determine level of expectation within the Teaching Task.  (L1, L2, L3)
· Teacher may utilize Extension Activities to challenge students.
· Teacher determines texts, strategies, grouping, pacing, materials and scaffolds to match student needs in the What Instruction/Mini-Tasks section of the module.

	2e

Teachers provide proactive, clear and constructive feedback to families about student progress and work collaboratively with the families and significant adults in the lives of their students.
	· Teacher makes decisions regarding family engagement while planning and implementing the module.
· The LDC Scoring Rubrics are one tool teachers can use to communicate about growth and achievement.

	2f

Teachers create a learning environment characterized by acceptable student behavior, efficient use of time, and appropriate intervention strategies.
	· The careful planning involved in designing the Mini-Tasks supports teachers in using instructional time efficiently.

	Standard III:  Teachers plan and deliver effective instruction and create an environment that facilitates learning for their students.

	3a

Teachers demonstrate knowledge of current developmental science, the ways in which learning takes place, and the appropriate levels of intellectual, social, and emotional development of their students.
	· Teacher should consider all of these factors in selecting Skills and Mini-Tasks when constructing a Module.
· Appropriate developmental are provided by the direct link to the CCSS and the Colorado Academic Standards when Grade Level Expectations for each are identified and emphasized.
· Teacher designs instruction to meet individual needs and/or accommodations in the What Instruction section of the module.

· Teacher determines texts, strategies, grouping, pacing, materials and scaffolds to match student needs in the What Instruction Section of the module.

· Teachers may determine level of expectation within the Teaching Task. (L1, L2, L3)
· Teacher may utilize Extension Activities to challenge students.


	3b

Teachers plan and consistently deliver instruction that draws on results of student assessments, is aligned to academic standards, and advances students' level of content knowledge and skills.
	· Learning targets, explicit instruction, and assessment are carefully planned while creating an LDC module.

· Content Standards from the State or District must be selected and included in What Task Section of the module.

· CCSS for Literacy  are hard-wired to the Template Task and the Teaching Task. 

· Teacher has choice of Skills in the What Skills section of the module and can select them based on what students need to advance their literacy skills.

· All Teaching Tasks are content focused and designed to advance students' content knowledge.

· Monitoring of student progress is on-going through Mini-Task Rubrics in the What Instruction/Mini-Tasks section of the module.

· Utilizing UbD (Understanding by Design) philosophy ensures quality learning experiences directly linked to the Teaching Task and CCSS.
· Text complexity is considered when selecting materials for the Reading Text section of What Task. 
· The LDC Task Scoring Rubric supports teachers in monitoring students progress with literacy.

	3c

Teachers demonstrate a rich knowledge of current research on effective instructional practices to meet the developmental and academic needs of their students.
	· Teacher has choice of strategies, approaches, pacing and materials appropriate for their students in the What Instruction section of the module.

· Mini-Task Rubrics in the What Instruction section of the module provide opportunities for formative assessment.
· Teacher uses knowledge of effective instructional practices in designing the What Instruction/Mini-Tasks section of the module.

	3d

Teachers thoughtfully integrate and utilize appropriate available technology into their instruction to maximize student learning.
	· Module Creator provides teachers with the opportunity to use "hot links" and "on-line documents" in their instruction and enable students to use technology in their research.

	3e
Teachers establish and communicate high expectations for all students and  plan instruction that helps students develop critical-thinking and problem solving skills.
	· Template Tasks require students to read complex text and/or view multimedia, grapple with thought provoking issues, evaluate information and respond in writing with text based evidence.  
· Critical thinking and reasoning skills are taught and reinforced throughout the module.
· LDC Template Task Rubrics document cross-disciplinary student use of critical thinking and problem solving skills.

· LDC Template Task Bank provides teacher with framework to create Teaching Tasks that consider higher level thinking skills and consider Blooms’ Taxonomy and Depth of Knowledge (DOK).

· Questions inserted into Template Tasks, daily prompts and classroom conversations increase the level of critical-thinking and problem solving due to direct correlation to CCSS.
· Text-dependent questions and responses incorporated into the Reading Process section of the module.


	3f

Teachers provide students with opportunities to work in teams and develop leadership qualities.
	· Student engagement, peer interaction, collaboration, and discourse are all considered while planning and implementing instructional strategies in the What Instruction section of the module.

	3g

Teachers communicate effectively, making learning objectives clear and providing appropriate models of language.
	· LDC module planning requires effective planning and communication.

· Collaborative creation of an LDC module requires effective communication skills.

· Template Task Bank provides means for clearly stated Teaching Task.
· Clearly stated Skill Clusters and Skills in the What Skills section of the module.  
· Clearly stated/written objectives

· Clearly stated/written daily Prompts in the What Instruction section of the module.  
· Clearly stated/written Mini-Task Rubrics and Rubrics for Scoring Template Tasks.
· Clearly stated/written directions and procedures

· Clearly stated/written explanations of content

· Strategies for effective oral and written communication are taking into account in the planning and implementation of the LDC module.

	3h

Teachers use appropriate methods to assess what each student has learned, including formal and informal assessments, and use results to plan further instruction.
	· LDC Rubrics for Scoring Template Tasks in Argumentation, Informational/Explanatory and Narrative Writing
· Mini-Task Rubrics in the What Instruction section of the module provide opportunities for formative assessment.

· LDC optional Pre/Post tests (Classroom Assessment Tasks)
· Collaborative scoring of student work

· Assessment alignment with goals

· Assessment alignment and rigor with standards

· Instructional decision-making based on the data provided within the module
· Clearly stated and defined expectations

· Modifications / adaptations of assessments 
· Authentic assessments (e.g. exit slips, student work samples)
· Development of Mini- Task Rubrics in the What Instruction section of the module.  
· Scoring of the daily Product in the What Instruction section of the module.  
· Peer Revisions in the What Skills section of the module.
· Peer Edits in the What Skills section of the module.
· Explicit specific and timely feedback linked to the daily Products.

	Standard IV:  Teachers reflect on their practice.

	4a

Teachers demonstrate that they analyze student learning, development, and growth  and apply what they learn to improve their practice.
	· Collaborative scoring of student work/completed Teaching Task supports teacher analysis of student learning.
· Information from Mini-Tasks and Teaching Task Rubrics support data- based instructional decisions.
· Teacher analyzes daily Product with the Mini- Task Rubrics in the What Instruction section of the module to monitor student learning.
· LDC Scoring Rubrics support effective communication of assessment data.
· Teachers  includes their reflections in the Teacher Work Section of the module.
· Teachers are given tools in the training for evaluating their modules, what worked, what didn't, and discuss appropriate changes.  Reflection on practice is modeled in the training.


	4b

Teachers link professional growth to their professional goals.
	· Learning to develop LDC Modules is professional growth that supports professional goals in the areas of reading, writing, and content area instruction.
· Writing/creating an LDC module can serve as a professional growth goal for improving the teacher's instruction in support of building and district reading and writing goals.

· Sharing an LDC module with colleagues would support a professional goal re:  colleagiality.
· Reflection within the Teacher Work Section of the module supports professional goals related to reflective practice.

	4c

Teachers are able to respond in a complex, dynamic environment.
	· Writing/creating an LDC module requires understanding of the complexity of the learning environment.
· Collaboratively writing/creating an LDC module
· Collaborative scoring of daily student Products.
· Collaborative scoring of student work from a completed Teaching Task
· Sharing of responsibility for students’ literacy development across content areas – LDC Framework
· Collaboration with educators from different content areas - LDC Framework

	Standard V:  Teachers demonstrate leadership.

	5a

Teachers demonstrate leadership in their schools.
	Teacher demonstrates leadership by:

· Piloting an LDC module
· Co-planning an LDC module
· Sharing the LDC Module Process with colleagues.

	5b

Teachers contribute knowledge and skills to educational practices and the teaching profession.
	· Collaboration with colleagues in developing Mini-Tasks for the Reading Process and Writing Process skills clusters enable teachers to contribute.
· Building capacity by sharing and/or publishing an LDC module 

	5c

Teachers advocate for schools and students, partnering with students, families, and communities as appropriate.
	· Teachers use LDC Module process as platform for showing families and communities how they are proactive in meeting the needs of students.
· Teachers can share clear expectations of Module and Mini-Tasks to partner with families in supporting student learning.

	5d

Teachers demonstrate high ethical standards.
	· The LDC Module process stands on the ethical principal that "you don't test what you don't teach" by providing students instruction in the skills they need to complete the Teaching Task.

	Standard VI:  Teachers take responsibility for Student Academic Growth
	

	6a

Teachers demonstrate high levels of student learning, growth and academic achievement
	· The LDC Scoring Rubrics enable teachers to show student growth and could be used as data in the Colorado Student Learning Outcomes model.
· Classroom Assessment Tasks could be designed and used school-wide, across a grade-level and/or content area, to provide common assessments for determining Student Learning Outcomes.

	6b

Teachers demonstrate high levels of Student Academic Growth in the skills necessary for postsecondary and workforce readiness, including democratic and civic participation.
	· Career and College-ready skills are directly tied to the rigorous Teaching Task.

· The LDC Scoring Rubrics enable teachers to show student growth and could be used as data in the Colorado Student Learning Outcomes model.
Classroom Assessment Tasks could be designed and used school-wide, across a grade-level and/or content area, to provide common assessments for determining Student Learning Outcomes.

	6c

Teachers demonstrate their ability to utilize multiple data sources and evidence to evaluate their practice, and make adjustments where needed to continually improve attainment of Student Academic Growth.
	· The LDC Module Process supports teachers in gathering multiple data sources through scoring Mini-Tasks and the Student Results.
· Use of the LDC Scoring Rubrics provides teachers with information regarding where instruction needs to be adjusted to improve student learning.
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